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pupil proceeded to Latin, and for the teaching of this
Terence was chosen as a model book, to occupy the same
position as * Tel&naque' did in the scheme of Jacotot
Ratich describes his peculiar method at great length. In
default of German translations of Terence, the teacher is
first to give an account of the substance of the whole
play and of each act in German, and is then to translate
the author twice through literally, word/or word, the boys
sitting and listening attentively. This is to occupy a few
weeks. Then the boys are to begin to translate, being
always helped by the teacher, and when they have gone
through the author a third time, they are then at last to
take the grammar into their hands. In the fourth repeti-
tion of Terence the boys are to have their grammar
before them, and carefully to compare every rule with the
examples as they occur. In'other repetitions the analysis
of the author is to be carried out with still greater com-
pleteness, and to be continued until it is thoroughly
known. Not until an intimate familiarity with the style
of Terence has been attained is composition to** be at-
tempted, and then in short oral sentences, fra-saed first
by the teacher and then by the*pupils.

It will be seen that this method is the exact opposite
of that pursued by Sturm. There the formal part of
grammar, divided elaborately into portions for each year,
was made the staple, and the reading of the author consi-
dered as subordinate. With Ratich, the very first thing
was to state clearly the general drift of the author's mean-
ing, and the grammar was abstracted by the efforts of each
individual pupil. This method of proceeding in learning
languages from the concrete to the abstract has found
many advocates since the time of Ratich, the most distin-
guished of whom are Jacotot and Hamilton. It is in all
probability the best and readiest way of learning, but it